Report of MSAP Site Visit

Name of District:   Palm Beach County Schools  
Name of School:   Forest Park Elementary School    

Date of Visit​​​​​​​​​​​​​​​​​​:  January 12, 2009
Site Visitors:  Janice J. Sherrill
I. Description of the School
2nd visit:  
The faculty and staff continue to take full advantage of this newly constructed facility designed to enhance the International Baccalaureate theme.  From the office area throughout the hallways and into the courtyard, the students and visitors are immersed in international décor and professionally designed, theme-related displays enhanced by outlines of inquiry units with accompanying samples of student questions and questions.  
a) How do the hallways highlight the theme?
Each hallway displays grade level bulletin boards that highlight the central theme, unit of inquiry title, teacher and student questions, learning concepts and student products that have been generated during the study.   For example, on the third grade hall, a bulletin board outlining the unit, “We The People” and the IB theme, “How We Organize Ourselves,” includes student created posters comparing a MONARCHY to a DEMOCRACY.  Student responses are written on a sheet depicting a scroll.  Another poster invites students to “Rewrite the Law” and includes such rules as “All girls must wear skirts everyday,” with the adaptation, “Girls wear skirts, dresses or pants when they wish.”  Another poster records student responses to “What if….” Statements such as “ …..no speed limits, no teachers.”  Another bulletin board included faces of the Statue of Liberty, Uncle Sam, and Abe Lincoln constructed as an art project on paper plates.  
The fourth grade hallway reflected their study of Immigration, and the unit of inquiry which addresses the theme, “Where the Are in Place and Time.”  The class K/W/L chart was posted with information already known, questions to be answered, and a record of new learning as a result of the study.   Students had created timelines of immigrants coming to America, journals of an imaginary immigrant who had come to the new country, and responses to questions asked during interviews of Americans who had come to America from other countries.
Second grade classes had completed their unit on Cycles and Patterns in Nature, “What Goes Around Comes Around” which featured a study of weather.  In addition to the outline of the unit with teacher and student questions posted, these boards included charts with drawings of weather conditions for a specified period of time.  There were also drawings of moon cycles and charts with a comparison of activities for day and night. 

A focus on the family was the highlight of the Kindergarten study of “Who We Are.”  The displays included a world map with pictures of families from around the world, and charts with Family Roles (grocery store, cooks, washes clothes, etc.) with a posted list of those who are responsible.  Family surveys regarding roles and activities were posted with student responses.  Venn diagrams compared the composition of families as to number and gender of siblings.  
One general board featured a pizza chef with an attractive red and white awning and invited viewers to “Speak with International Flavor.”  The word “peace” was written in various languages, such as in Haitian and Chinese.    Another board outside of the office area displayed thank you notes written by students to a group of guest dancers who had presented dances from Haiti to the students, thus celebrating the heritage of a large number of students who attend Forest Park.
b) How do the classrooms indicate that the theme is followed?
2nd Visit:  During this visit, the site evaluator observed a representative lesson in each of the grade levels.  Those observations are summarized below:
Kindergarten: 

Unit title:  “Perfect Sense”
Theme:  Who We Are  
Central Idea:  We use our senses to explore the world around us.
Standards :  not listed on plan

Guiding Question:  How can we use our senses to explore the world around us?
The students returned from a walk to explore their school and recorded their observations on charts that highlighted the five senses through a large group sharing session.  The teacher wrote their responses on the charts.  They were then divided into groups to draw pictures of things they experienced.  Each group had a different sense to report.  The children found their work areas quickly after the assignments were made and began to work on their drawings.  The teacher used various Learner Profile attributes to encourage showing respect and communication.  The teacher moved from group to group interacting and asking questions as the children worked.
First Grade: 

Unit title:  “Invention Convention”
Theme:  Where We Are in Place and Time  
Central Idea:  Inventors have created solutions to improve everyday life.

Standards :  not listed on plan

Guiding Question:  What does your invention change?  In what way would your invention change people’s lives?

The students and teachers were completing a web graphic organizer to collect ideas on “Why do people invent?”  Some of their responses included, “helpful, keep us safe, make life easier, make life more comfortable.”  Today they would take the role of inventors.  Children were divided into table groups and given the materials to create an invention to filter out soil from water.  Their inquiry is to find out what happens to the water with their invention.  They conduct the experiment and then are given a reflection journal to record their results.  The students would require teacher assistance and direction to answer the questions on the journal.

Second Grade:   
Unit title:  “Making and Providing”
Theme:  How We Organize Ourselves  
Central Idea:  Communities provide goods and services to help meet the needs of people.

Standards :  not listed on plan

Guiding Question:  Observer failed to write question in notes.

This class was engaged with a PowerPoint presentation providing examples of consumer and producer.  Picture clues help guide the group discussion.  The question, “What do you provide for your family?” was discussed.  The interactive software asked the class to drag images of producers into the appropriate area of the slide.  Students worked with charts with picture clues for differentiating between goods and services, producers and consumers.  Each student completed a worksheet in which they were assigned to draw 3 things “I like to consume”…circle their favorite; and draw 3 things they produce (services, chores,)…circle their favorite.  On the back of the sheet were pictures to identify whether they represented Producers or Consumers.  
Third Grade 
Unit title:  “Oldies but Goodies”
Theme:  Where We are in Place and Time 
Central Idea:  Contributions of ancient civilizations influence our lives then and now.
Standards:  not listed on plan

Guiding Question:  What are Ancient Civilizations like?
This lesson featured a teacher prepared PowerPoint presentation to introduce the study of ancient civilizations.  A “clip art” Chinese character named Yang was used as a “guide” for the journey the teacher invites the students to take with her.  This activity was designed to provide “frontloading” for facts and information for the unit.  The presentation included facts, pictures, and video clips from Chinese, Egyptian, Greek, and Mayan cultures.  During the progression of slides, the teacher posed questions to focus the attention of the students.  The classroom housed trade books that related to this new study.  Following the presentation the teacher instructed the students to choose a book and use it to help them develop questions about the upcoming unit.  
Fourth Grade
Unit title:  “It’s A Small World”
Theme:  How We Express Ourselves   
Central Idea:  People express their culture in a variety of ways.

Standards:  SS.A.6.2.4, SS.A.6.2.5, SS.A.6.2.6
Guiding Question:  How do I write a rubric for my summative project?
Students were instructed to “Be a thinker” as this teacher worked with students to include descriptive statements for evaluating a summative project they were creating.  The students shared ideas on assessing the culture board they were creating, information included in the project and the presentation of the project.  The teacher used Smartboard technology to project and record student responses as they were offered.   They were determining descriptors for a rating of “Excellent, Proficient, Needs Improvement, or Unacceptable.”  Throughout the lesson the teacher used Learner Profile attributes and attitudes to guide the discussion. 

Fifth Grade
Unit title:  “H2O….What Do Ya Know?”
Theme:  Sharing the Planet   
Central Idea:  Water is essential for life and is a limited resource for many people.

Standards:  not listed on plan

Guiding Question:  What is the water cycle?
This lesson featured an interactive video presentation on the water cycle mimicking a news report from “The Water Channel.”  During the presentation, the teacher stopped the video to ask a variety of questions with the purpose of students being able to make a mural of the water cycle as a result of the lesson.  The teacher posed such questions as “What makes water?” During a discussion of the draught affecting Lake Okeechobee, the teacher asked, “How can we get more water?”  At another time the teacher stopped the video to highlight the answer to questions the students had previously posed during the study, “Can water turn into gas?” and “Where does our water come from?” Students were engaged and participated actively in the discussion.
Classrooms consistently displayed the current unit of inquiry with the essential elements of the units highlighted.  Learner Profile attributes and attitudes are also posted along with the six central themes.  Guiding questions for each subject area are listed.  Graphic organizers and student work are in abundance throughout the school.  Student portfolios were also viewed in many classrooms.

II. Interview with Magnet Coordinator(s) and Review of Documentation
2nd visit:

a) Describe how the magnet coordinator(s) promote magnet theme development. Have their specific roles, including the time spent in each role—e.g. resource teacher, curriculum facilitator, trainer, curriculum developer and/or writer, purchaser—changed since last year as described in their final documentation from the 2007-08 school year? 
This magnet coordinator is a highly skilled, very knowledgeable professional who provides many resources and tools for implementation to the teachers.  His roles and allotment of time have changed very little since the first visit report.   His major contribution is in the leadership and facilitation of the Learning Team Meetings and development of a true professional learning community at Forest Park.  Not only does he “get it,” but he also has a unique ability to scaffold the information and approaches for teachers to help them grow into the level and quality of implementation to which the school aspires.
b) How and when do the magnet coordinator(s) interact with classroom teachers (regularly scheduled meetings, in classrooms, by appointment, e-mail, on the fly)? 
The schedule for meeting with teachers is the same.  The magnet coordinator is accessible to teachers all of the time and is responsive to needs as they arise. 
c) What are the goals and plans for magnet theme development and implementation this year?  (Number of units, degree of integration, meeting dosage goals, professional development and coaching of classroom teachers, etc.)  What activities are helping the school attain these goals?  What are the barriers to implementation?
The school has created an action plan which addresses the goals of the grant and the standards of the IBO in order to achieve authorization.  Their overall goal is to raise the level of student inquiry and amount of student directed research.  They continue to work on transitioning from the more didactic teacher style to true inquiry.  They display a strong “Can do” attitude with the response from the school leadership being “Bring it on!”  With new teachers added to the staff, they continue to work on making sure that teacher buy-in is strong.  They have also made adjustments to their class schedules, and when possible, incorporate IB units and themes as part of regular instruction and not as a separate subject or time allocation.

The magnet coordinator detailed his goal calling for a move toward more student research, more student inquiry, and increased quality of student questions.  He wants to see the instruction become more “student driven.”

Recent budget issues at the district level have presented challenges in scheduling district and school personnel for training events.  Official IB training offers limited space available and delays in processing paperwork can result in loss of “spots” for needed training.  Restrictions on numbers of people who can travel for training also limits the support available to the local schools for implementing all aspects of the IB programs.     
d) Were last years recommendations acted on?  Were modifications to activities successful? Explain.

The Action Plan developed by Chris Overhoff, the magnet coordinator, addresses each of the recommendations made during the last visit.  
· The staff continues to strengthen the transition from didactic instruction to the inquiry method by establishing this goal for the staff, providing Level 2 training to as many teachers as possible, and providing access to websites and other resources to assist with inquiry lessons.  Junior Great Books is also being utilized to stress shared inquiry.  The school continues to refine its Assessment Policy and use of student portfolios as a way of increasing the level of instruction in individual classes. 
· IB is being infused throughout all subjects as much as possible.  They had adjusted the schedule to continue to work toward total integration. Grade level team meeting focus on this aspect of the curriculum and teachers report they are able to tie in specific skills and concepts, Junior Great Books selections, and other IB elements across disciplines more frequently.
· The school has developed “Essential Agreements” for a uniform way to post central ideas, lines of inquiry and student questions in all classes.  These agreements also addressed standardized labels for classroom displays.  Guiding questions are posted for each lesson to be taught during the day.
· Teachers have participated in “peer” teaching and observations as a way to stress the use of the observation protocol developed last year.  They shared reflections with each other on these areas:  classroom physical environment student learning, teaching strategies, use of the POI and the “Internationally minded” environment.

· The magnet coordinator has developed a rigorous process for student and teacher reflections and provided templates to guide the reflective meetings with grade levels. These reflections are recorded on specific sections of the IB Planner documents.
· The reflective process is used during their Learning Team meetings with specific guiding questions to ensure increasingly high quality of the IB planners being developed, revised and taught.

· Periodic walkthroughs are also conducted to monitor teacher use of  IB strategies and procedures.
· Additional teachers are registered for Level 2 training during the next several months.  The district is trying to get a Level 2 training scheduled for their teachers in their area, but are not hopeful of the approval from IBNA.  If offered this training would cover the topics of Written Curriculum, Inquiry, and/or Assessment.
III. Interview with Classroom Teachers
2nd Visit:  The Site Evaluator was able to meet with representative teachers during a debriefing session following the classroom observations.  Most of the teachers present were grade level or team chairs and not the teachers who had volunteered to be observed.
a) How is the magnet theme presented in their classrooms?
Teachers report that they are finding it easier to connect the IB themes with other areas of their content.  They are able to infuse these themes throughout the whole day rather than only during a single block of time.  They are trying to move toward more integration.  They are incorporating “front loading” more effectively. 
b) How often do they present the magnet? Is it infused in their curriculum or is it a separate subject?
They are finding connections with literature and Junior Great Books and report that they are able to integrate appropriate IB activities as they naturally occur in their instructional program.
c) Do they write magnet lessons?  As a team or alone?  How often are they given time to plan lessons (or lesson implementation) with colleagues?
They continue to write units as grade level teams.  The Fine Arts team meets regularly with grade level to plan their involvement in the units.
d) How often do they see the Magnet Coordinator?  How do they work with Magnet Coordinator?
(See 1st visit report)
e) Describe one of their best Magnet lessons?
(See classroom observations described in section I, question b, “How do the classrooms indicate that the theme is followed?”)
f) How do they manage Magnet as well as improving instruction in core subjects?  Is it difficult?
When asked how they feel IB is impacting student performance on the FCAT for core subjects, teachers responded that they see the students exhibiting more self-esteem and confidence as a result of the emphasis on the IB Learner Profile.  The consistent approaches to learning across the classrooms also impacts student performance.  Students are learning to ask questions while reading, and teachers report improvement in critical thinking ability of students.  They also cite the increased emphasis on student inquiry, student involvement in the development of rubrics, and teaching analytical skills to students as approaches that they believe are helping to improve overall student achievement.
g) What are the most and least important human resources (District Office Staff, School Administrators, Teachers, Magnet Coordinator, Consultants) for magnet theme development and implementation?  Why?  Of the material resources (Instructional Materials, Library Resources, Computer Equipment, Software, Other Equipment, Other Supplies), which ones are the most and least important?  Why?
Teachers do report increased use of the computers on their own for research related to their units.  They are grateful for additional resources available to supplement their planners.  We discussed the process of organizing these resources into “bins” or “trunks” for each unit.
h) What types of magnet theme-related training did you receive?  How useful has it been?  How often have you used this training in your classroom?  Please give examples.
Teachers still refer to the value of the Junior Great Books program (and appropriate training) to their implementation of the magnet theme.  Several also referred to the use of “PD 360” resource available to them for training.
IB Progress/Status

a.   Authorization Process-The school has been designated as a “Candidate” school and had their visit from the IB consultant in November.  This school plans to submit Part B-Application for Authorization by June 1, 2009 and host the IBO Authorization visit in the Fall, 2009.
b.   IBO Training-As of December 8, 2008, the documentation reports that 100% of the staff has received the Level 2 IBO training which focuses on Inquiry and curriculum development.
 c.   Curriculum Development and Alignment-The magnet coordinator has worked extensively with faculty to develop planners for the IB central themes.  Teachers report a better understanding of transdisciplinary skills and the inquiry process with leadership from their magnet coordinator.  He has created specific templates to guide the reflections after the units have been taught.  The climate of trust appears to have contributed to the overall success of this school.
d.    IB Learner Profile-These attributes continue to be stressed.  It is clear that the students in all grades were familiar with the attitudes and attributes.
e.    Community Service-The IB consultant recommended that student action be recognized as a result of the PYP and the units of inquiry.
Some commendations by the IB consultant are listed below:
· The school is committed to the principles of the IB Mission Statement, with shared beliefs and values by almost all of the members of the school community.

· The school is committed to continuous growth.

· The school and district leadership (principal and PYP coordinator) were commended for their encouragement and implementation and active support of the PYP.

· The school clearly promotes international mindedness on the part of the adults and students in the school community.

· Time for collaborative planning and reflection has been built into the teacher schedules.

· The school has appropriately trained and qualified teachers for the program.
· Units of Inquiry were evidence in classrooms and in school halls.

· All teachers have access to the On-line Curriculum Center and passwords to access it.

Commendations:

· This school provides a positive learning environment for students and staff. 
· There is extensive evidence of collaborative planning as grade levels address the same IB theme during a specific time period and common language in the development and delivery of units of inquiry. 
· Classroom and hallway displays exhibit a consistent format, instructional focus, and high student expectations.

· Student displays reflect an increased number and quality of student questions being raised during the units.
· Learning targets are clearly identified as guiding questions for each subject area.

· The number and variety of student products gives testimony to the amount of active student engagement in the instructional program.

· Teachers exemplify the Learner Profile, being  “risk takers” as they embrace and utilize state of the art technology in their classrooms.

· The strong administrative and instructional leadership continues to be an impressive factor in this school’s success.
· Literature connections are emphasized where possible helping students further apply the IB themes and concepts.
· The use of graphic organizers is an effective tool for helping students make construct out of their learning.

Recommendations and Suggestions:

Program Implementation

· Continue to stress true inquiry based planning and instruction and extend inquiry into all core subjects where possible.  

· Transition from commercially prepared worksheets and student products to more student inspired work.  Emphasize more creativity for student responses instead of “fill in the blank” and “cut and paste.”  Help students to choose student products to exhibit and utilize editing process to prepare corrected work for “public” presentation and display.  
Recommendations from IB Consultant- 

· Develop more strongly the qualities, attributes and characteristics of the Learner Profile.

· Have an open media center to allow more access for all children during the day.
Curriculum Development
· Display the Program of Inquiry in a prominent place in the school for all members of the school community; create a board where changes can be made as necessary.

· Post the state standards being addressed in lessons and student displays to call attention to the alignment of the IB curriculum to the state requirements.  Standards should be written in “kid friendly” language so as to communicate to students the purpose of the lesson and/or assignment.  (Using the numerical designation does not delineate the goal of the instruction.)

Recommendations from IB Consultant- 

· Put Units of Inquiry Planners on a shared drive for faculty access.  Continue working on vertical articulation of the Program of Inquiry.
· Include the five (5) essential elements of the Written Curriculum in the Units of Inquiry.
Professional Development

· Use school based professional learning community to improve the overall quality of inquiry in the planners and develop assessments.  Use the learning team meetings to reflect on the units taught and work on student portfolios.  Also help teachers to develop alternative student products to move away from “cookie cutter” products.
Recommendations from IB Consultant- 

· Provide opportunities for the faculty to visit authorized schools outside the area and for fifth grade teachers to visit an authorized school that already has an exhibition.
· Offer continued staff development on Inquiry and the development of critical-thinking skills.
Next Site Visit

During the next visit, the site visitor would like to:

1. Meet with the Leadership Team to review progress of magnet implementation and theme development and status of IB authorization.  
2. We will want to discuss the consultant’s feedback on the application for authorization due in March, 2009.  
3. We would like to visit the classrooms of the Fine Arts team to observe the integration of IB units and themes into the arts areas.  
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